


A joint project of the States, Territories and the
Commonwealth of Australia initiated by the Australian
Education Council

Curriculum
CORPORATION

=3





















embedded in their social and cultural contexts and that they may be viewed as embodying and
reflecting their origins. Recent secial and cultural theorising has questioned and challenged the
ways in which cultural values are perceived, constructed and recorded, urging us to revisit the
histories of the arts and to question how we know the arts and how meanings are communicated.

These three ways of thinking about the arts are not mutually exclusive and obviously do not
exhaust the possibilities, The statement and profile for the arts have no one theoretical approach
underlying them. Rather, they are based on the assumption that the arts may he viewed in many
ways and that all considered conceptions of the arts are worthy of discussion. The statement and
profile give teachers the scope to emphasise different aspects of the arts and to work within the
theoretical frameworks of their choice.

‘L'he arts statement outlines the five arts forms of dance, drama, media, music and visual arts as
the arts form strands. This profile does not group the arts forms together as visual and
performing arts, nor does it specifically outline arts experiences that may draw on several arts
forms. These are options open to systems, schools and teachers.

The statement and profile set out to accommodate a wide range of approaches to arts program
planning, making it possible to focus if desired on particular aspects of the strands or their
organisers. For example, systems may choose to coucentrate upon design as an aspect of the
visual arts. If so. schools may adjust the pointers to accommodate the focus on the design aspects
of the visnal arts strand.

The arts form strands are:

Dance is expressive human movement which forms an integral part of human life and culture.
Dance exists in a Iarge variety of forms and for purposes ranging from social pastime to theatrical
performance and religious rite (A statement on the arts for Ausiralian schaols p. 13),

Students may take part in a wide range of movement and dance experiences at school from
levels 1 to 8. The profile describes students’ achievemients as they engage in the creating,
recreating and presenting of dance and as they reflect on their own dance and that of others in
different contexts and cultures.

Drama is the enactment of real and imagined events through roles and situations. Drama enables
hoth individuals and groups to explore, shape and symbolically represent ideas and feelings and
their consequences (A statement on the arts for Austrelian schools p. 15),

Students participate in dramatic play, drama and formal theatrical performances. The profile
describes their achievements as students make, ¢create and recreate drama through improvisation,
role-play, characterisation and interpretation of texts, and as they plan, rehearse and present
their drama to others. Students also rellect on their own drama and the dramatic works of others
and develop an historical understanding of drama and an awareness of contemporary issues
related to drama.

Media technologies are used to construct representations about real and imagined experiences.
Media production tfor example in radio. film. televigion, print, computer technology and













































































































































































































































































































































In mid-19970, the working party set up in 1988 under the first AEC initiative presented its report.
This recommended the development of profiles to deseribe students’ learning outcomes at a
number of levels, [n December 1990, the AEC endorsed the development of two profiles — English
and mathematics — by the Australasian Cooperative Assessment Program (ACAP). The profiles
would ‘provide a framework which can be used by teachers in classrooms to chart the progress of
their students, hy schools to report to their commurnities and by systems' reporting on student
performance as well as being amenable to reporting student achievement at the national level'.

In April 1991, the AEC launched the projects in their final form by deciding that statements and
profiles would be developed for eight hroad learning areas, forming a tenplate of the knowledge
and processes to be taught and learnt in Australian schools. Mast States and Territories had
already adopted their own sets of key learning areas, which generally clustered around the eight
areas of learning adopted by the AEC.

111 1909, UIE ALU €5LAUisnEEd & workiig party va career education, which prepared a document
entitled Career Education in Australian Schools: Notional Gaals, Student, School and System
Qutcomes and Evaluative Arrengements. This was referred to CURASS hy the AEC in June 1992
‘to inform its consideration of career education components within the national collaborative
curriculum and assessment framework’.

CURASS decided that career education in general and the document Career Education in
Australian Schools in particular should be ‘taken into consideration in the development of
statements and profiles’, especially in health and physical education and studies of society and
environment.

In 1992, CURASS decided to undertake two supplementary projects — one for students of English
as a second lanpuage, the other for students with disabilities. These projects developed the
national ESL Scales and the Towards Level 1 section in the profiles and helped ensure that these
students had access to the profiles.

In addition, the Commonwealth funded two initiatives aimed in part to achieve high levels of
inclusivity in national collaborative curriculum activities,

The first of these was the Nativnal Aboriginal and Torres Strait Islander Studies Project, made
up of five sub-projects. This led to the development of the National Philosophy and Guidelines for
Aborigina! Studies ond Torres Strait Islander Studies, K-12. The second initiative secured the
inclusion of Aboriginal studies and Torres Strait Islander studies and perspectives within the
national statements and profiles. The other three sub-projects aimed to assist teachers in
incorporating Aboriginal studies and Terres Strait Islander studies in their programs.

The second Commonwealth-funded project was the Gender Equity and Curriculum Reform
Project. This had as one of its components the appointment of a gender equity consultant to each
of the national collaborative curriculum projects to ensure that the principles and objectives of the
Nutional Policy for the Education of Girls in Australien Schools were incorporated into the design
briefs, statements and profiles.



Until August 1991, development of statements was being managed by the Directors of Curriculum
ang the profiles by ACAP. This structure did not provide a close nexus between statements and
profiles and so was replaced by the AEC Curriculum and Assessment Committee (CURASS),
which managed all projects to completion,

CURASS assumed two major responsibilities: for consultation and for the progressive
approval, through consensus, of draft statements and profiles, States, Territories and the
Commonwealth had up to two representatives each on CURASS, Non-government systems and
sectors were also represented, as were the government and non-govermnent teachers’ and
parents’ organisations. In June 1992, a secretariat was established to support CURASS.

The committee developed a series of guideline papers setting out its position on issues
important to the projects. The papers described the nature of statements and profiles, dealt with
the roles and functions of the committee itself, set out its processes of consultation, dealt with
1ssues relating to inclusivity, and explored pedagogical implications.

University of Melbourne was contracted by CURASS to prepare the arts profile. The key
writers were Dr Lee Emery and Dr Geoff Hammond. The associate writers were Jenny Aland,
John Benson, Ralph Buck, Ted Clark, Louise Dressing, Imre Hollosy, Dr Gary McPherson, Nora
Morrisroe, Robin Pascoe and Kaye Price. The statements and profiles were completed in their
present forms in 1993. In July 1993, the AEC referred the documents to States and Territories.
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