
































Performance assessment is the
assessment of students ergaged

iz an activity — diving, using
scientific apparatus, discussing a
story, throwing a javelin. There are
many contexts and purposes for
performance assessment, from
informal, ongoing classroom assess-
ment to formal, high-stakes
assessment. This article looks

at informal performance
assessment: the assessments
teachers make in the classroom as
they are ieaching rather than in
planned assessment ‘events.

(Observations of student behav-
iour are necessary for some kinds
of outcomes which cannot readily
he assessed by looking at the prod-
ucts of student work. Assessing a
student’s ability to work effective-
ly in a group, or skill in using a
particular technique in science, for
example, requires ohservations of
student performance. Other exam-
ples include: using mathematical
instruments, demonstrating run-
ning techniques, and holding dance
positions,

Teachers have many opportunt-
ties to chserve student perfor-
mances. They watch students
participating in class activities, con-
tributing to class discussions and
interacting with other students.
Much of the information gained in
this way is used immediately to
inform practice, to respond to stud-
ents special needs, and to add to
the overall picture of a student’s
progress as a learner. But the
process is often haphazard, relying
on chance observations.
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The usefulness and quality of
information obtained from day-to-
day ohservations of student per-
formances can be improved by:

« focusing ohservations on impor-
tant learning outcomes; and

+ recording observations
systematically.

It is not practical

to record com-

ments on every
pupil, every day, about everything
said or done. Ohservations must be
focused on significant evenis as
they relate to relevant learning
ouicomes. Significant’ events might
he:

« unexpected student behaviour;

« 4 clear illustration of under-
standing or lack of understand-
ing; or

» clear evidence concerning a
particular learning outcome.

wiIe lecmgue 1or rocusing obser-
vations on important learning out-
comes is ‘spotlighting’. Spotlighting
is the process of watching for just
a few aspects of student behaviour.
Zxamples of spotlighting oral lan-
Zuage and psychomotor behaviour
are shown on page 10.

Teachers sometimes choose (o
spotlight outcomes from different
learning areas in the same activity.
A teacher might target Working
Scientifically outcomes and
Speaking and Listening outcomes
in a science task that requires stu-
dents to work in a small group
using equipment to investigate a
problem, for example.

Forster & Masiers






























Teachers sometimes arrange for
students to make presentations or
to give performances with the
intention of assessing those
presentations and perform-

ances. Examples include: a per-
formance of an original music
composition, a role play conversa-
tion in Japanese, a dance or drama
production, an assessment of run-
ning technique, and an oral presen-
tation of the results of a local
history investigation.

Performance assessments of this
kind are different from informai
classroom observations made in
the course of teaching (see pages
9-18). They also differ from struc-
tured assessments designed for
high-stakes contexts, where special
efforts are made to ensure the
comparability of assessments from
student-to-student, assessor-to-asses-
sor and school-te-scheol (see pages
37-45).

Teachers use performance assess-
ment events, rather than informal
observations, to collect information
they would be unlikely to see in
passing, and to collect it efficiently.

These are planned assessment
occasions for the ahservation of
students engaged in an activity.
The teacher selects 4 context {or
the assessment and decides, in
advance, on a method for judging
students’ performances. These
judgements provide evidence
about ‘doing’ outcomes in a learn-
ing area.

Assessment criteria are developed
to focus teachers’ observations on
particular kinds of evidence, and a

systemn for recording observations
is used.

The usefulness of a presentation or
performance as a source of evi-
dence about ‘doing’ outcemes in a
learning area depends on:

* how well the evidence
addresses the instructional goals,
or ‘outcomes’, of the learning
area (relevance),

* how well the performance task
samples the range of learning
area outcomes (coverage),

¢ how fair’ the task is to students
from different language, cultural
and socio-economic back-
grounds; and

* how well the task allows stud-
ents to show their strengths and
weaknesses.

The manageabhility of perform-
ance tasks in the classroom also is
an important consideration. A task
which provides excellent informa-
tion about a student’s level of
achievement but requires a
teacher’s attention to be directed
exclusively to one student for an
extended period of time may be
impractical in a classroom context.
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JUUZCTICTIS G111 PEITOULTAIUE tasks
can be used to make an overall
{on-balance) assessment of a stu-
dent’s level of attainment in a
learning area. The procedures for
using performance judgements to
make overall agsessments parallel
the procedures available for class-
room performance (see pages 19 to

30).

The example at the bottom of
page 42 shows how judgements of
criteria cchieved during the per-
formance of a science task are
used in one national assessment
program to estimate the levels at
which students are working,

While students are engaged in the
task, teachers mark off criteria as
they are demonstrated. These cri-
teria are drawn from several levels
of the science attainment tasks.
Teachers then use a numerical rule
1o caleulate a student’s overall level
of achievement.

In some high-stakes performance
assessmertts judges make holistic
ratings of performances which are
then combined across judges to
provide an estimate of a student’s
overull level of achievement.

Sometimes assessors rate different
aspects of a students performance
and then combine thesc analyiic
ratings to obtain an overall

(on-halance) measure of achieve-
ment. To estimate an ‘Exit Level of
Achievement’ for Dance in one
high-stakes end of school program,
for example, teachers first rate
three aspects of students’ Dance
performances, ‘Choreography’,
‘Performing’, and ‘Appreciating,
each on 4 5-point scale E to A. In
rating ‘Performing’ teachers pay
attention (o six criteria (see page
44 ‘Alignment’, ‘Body Mechanics,
‘Spatial Awareness, Rhythmic
Awareness, ‘Use of Style', and
‘Communication in Performance’

On the hasis of these ratings,
teachers then obtain a single Exit
Level of Achievement from ‘Very
Limited’ to ‘Very High’ achieve-
ment using 4 numerical process.
For example, a student awarded B
(4 points) for Choreography, A (5
points) for Performing and B (4
points) for Appreciating would
have an aggregate of 13 (4+45+4) -
an Exit Level of High
Achievement. This numerical
process is described in detail on
page 45.
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