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This Issue:

U

T

he power and limitation of
student expectations has been
known for a long time. I ﬁrst read
Pygmalion in the Classroom (Robert
Rosenthal and Lenore Jacobson,
1965) in the early 1970s; many education systems
continue to stress the importance of having high
academic expectations of students.

The same commitments to high expectations apply
to students’ voice, agency and participation. We can limit
expectations in a couple of diﬀerent ways: by restricting what
we believe students are capable of (and hence enable or ‘allow’
them to do); but also by being ‘amazed’ when students say or do
something important. The second way is perhaps more subtle, but
it can mark a paternalistic response to students’ achievements. On
the other hand, we can have high expectations of what young
people can do, create the opportunities for these expectations
to occur, and acknowledge and recognise outcomes, without
artiﬁcially lauding and exaggerating accomplishments.
I recently visited Merriang Special Developmental School in
Melbourne’s outer northern suburbs. Teachers are working here
with students for whom the frequent assumption might be of
their incapacity. The school challenges this. The article from them
that leads this issue clearly illustrates what is possible when there
are genuine and high expectations of the capacity of students to
do important things and to have real roles of value within their
school and community. The context of that school throws all of
our discussions about students’ capacity for voice, action and
partnership with teachers, into sharp relief.
These thoughts were also fed by student and teacher
responses to the question: ‘Why is student voice important?’
– which Kate Wilde asked as part of the introductory activity at
the VicSRC’s Student Voice Workshops. It was fascinating to look
at the answers; almost all teachers answered with some variation
on “Because it increases student engagement ... commitment
to school ... their learning...”; almost all the students answered:
“Because it helps the school to improve”. The contrast of intention
was very evident.
Yes, our work is aimed at improving student outcomes,
but this can be simply another form of ‘doing good things to
students’, unless we work alongside students to do so. Through
the work that we call student voice, agency and participation,
we must seriously recognise that students bring important and
unique knowledge to their partnerships with adults – in ways
that change and improve education for all students ... not just
for those actively involved, on the SRC or JSC etc.

Next Issue ...
... will be a larger double issue, as I head oﬀ to the Student Voice
and Partnerships Conference/Seminar in Vermont, USA. We’d
love to feature more stories from and about classroom practices, as
well as continue the discussions about the experiences of students
in school decision-making through their own organisations and
within governing councils (see pages 9-13 here).
We’ll also include a recent blog posting from Professor
Emeritus Art Pearl (celebrating his 96th birthday at the moment),
about the links between democracy and education.
Your contributions are most welcome - by the end of May.
Roger Holdsworth

Next Issue: #231-232: June-August 2018
Deadline for material: end of May, 2018
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Merriang Special Developmental School, Lalor, Vic

WANNA ...

W

hat does student voice, agency and participation mean for
students who are often characterised by what they supposedly
can’t do? At Merriang Special Developmental School (SDS) in
Melbourne’s northern suburbs, we are exploring this every day – and
challenging those perceptions.
Merriang SDS consists of two The Wanna label
campuses. The Junior Campus is in
Morang South and the Middle/Later
Years Campus is in Lalor. Both campuses
have approximately 50 students. These
students, who are able to stay at school
until they are 18 years old, have an IQ of 50
or below and have a range of disabilities
such as Autism, Downs Syndrome,
Epilepsy, Fragile X and Global Learning
Delays. The school’s programs are
developed in a caring, safe and inclusive
environment that focuses on increasing
student independence and conﬁdence.
My class consists of eight students
– two girls and six boys – ranging in
age from 13 to 17 years. Their disabilities
include Autism, Downs Syndrome, Global
Learning Delays and Fragile X. They are
a very social group and their individual
abilities complement each other. We are
provided with a variety of challenges on a
daily basis but the students always leave
with a cheery goodbye and smile on their
faces.
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The Wanna label began four years with
a group of eight students at Merriang
Special Developmental School. Our
ﬁrst venture was making Wanna Bite
Dog Treats. We used our weekly activity
money to buy our ﬁrst lot of ingredients.
The students had to measure, bake,
package and sell the dog treats. We
sold to staﬀ, families and had a stall at
our local Bunnings. This involved the
curriculum areas of math, language,
art and interpersonal skills. We made
enough money from our ﬁrst bake to
fund the next couple of bakes and our
business grew from there.
We made Christmas Stockings for
dogs and introduced carob and peanut
butter treats. We had enough money for
the students to go Christmas shopping
and to carry a ﬂoat over for the following
year. Our dog Christmas stockings last
year were new and improved. They now
include dog toys, Wanna Bite Dog Treats
and a calendar with our dog customers’

photos featured. This comes presented in
a plush Christmas stocking. We had orders
for 56 dog stockings last year! This year
we are also venturing into cat Christmas
stockings.

Wanna Bite Café
Many of our students struggle in social
situations, so three years ago, we decided
to add Wanna Bite Café to our business
ventures. We used some of the carry over
money from our Dog Treats to start up
this next venture. Through the Café we
are able to provide our students with
the opportunity to practise their sitting,
eating and social skills before venturing
into a Café in the wider community.
My students began learning how to
prepare food, wait on tables and clean up
afterwards. There is also a big emphasis
on personal hygiene. The Café also covers
many areas of the curriculum in an applied
learning situation.
At ﬁrst I and my educational support
person were modelling the activities with
the students watching and following
instructions. By the end of the ﬁrst year,
the students had become very competent
at using the coﬀee machine, sandwich
press, milkshake machine, toaster and
oven. We have since introduced an air
fryer and nutri bullet.
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As new students came into the group, the returning
students trained them. We are in our third year of running the
Wanna Bite Café and the students now fully run the program
and have taken full ownership of it. Last year we were able
to purchase two café tables and four chairs, and Bunnings
donated another two tables and four chairs to improve the
ambience. In the future we hope to set up an outside dining
area for the warmer months.
The Café mainly runs on Thursday and Friday, when
customers are provided with a two course meal and a drink.
Staﬀ are able to purchase coﬀee and a snack on these days.
We cater for student and staﬀ birthday parties. We’ve also had
family and friends in for lunch during the year. One of our exit
students has gone on to do a barista course at her adult training
centre. Wanna Bite Café is now also a self–funding program.
As our proﬁt margin has increased, we decided to give the
students an experience rather than go Christmas shopping.
For the past two years, the students have gone shopping to
purchase new clothes (from top to bottom) of their choice;
we’ve hired a limo to take us to and from the Windsor Hotel
for High Afternoon Tea. This has been the most wonderful
experience for our students. They’ve sat up proudly dressed
in their new clothes and taken on the roles of young ladies
and gentlemen. Their manners and behaviour have been
exceptional and we’ve received many compliments from the
public. We are very proud of our students and what they have
achieved.

Wanna Read Publications
In 2016 I was searching for age appropriate simple reading
material for my students. Unable to ﬁnd what I needed, we
decided to set about publishing a book written and illustrated
by each of the students in my class. We discussed what each
student was interested in; this ranged from family to super
heroes to dragons and princesses and pets. Each student drew
the illustrations ﬁrst and then we sat together and put down
the text.
We had enough money from the proﬁts of our other Wanna
ventures to publish a hard copy of each book. The students
loved reading them. After showing the books to friends, other
teachers and the students’ families, we decided to expand
our Wanna business ventures again with the introduction of
Wanna Read Publications in 2017. We were lucky enough to
receive a donation of $1,000 from Andrew Giles MP to begin
publication on a greater scale.
We launched Wanna Read Publications in front of family
and friends, with Andrew Giles being our guest speaker. We had
over 40 people attend, which was fantastic for our students.
Each student proudly stood up and presented their book to
the audience. The students were delighted to see their books
being purchased by those present.
The students had prepared a delicious afternoon tea in
the Wanna Bite Café for their family and friends to enjoy. They
had a display and stall at a Smart Kids Conference in Eltham
where we sold our Wanna Bite Dog Treats as well as selling their
books to the public. For all of the students, in particular those
with Autism, it was challenge they successfully conquered.
The self-esteem and conﬁdence of the students visibly grew
as the day progressed. Our books are now in a school in Ohio
USA, the Northern Territory, local primary schools, rural Victoria
4

Connect 230:

home to try on their dogs to enable us to get correct sizing. We
have a photo wall of our models. The students have learnt how
to fold and tack the material before using the sewing machine.
The samples so far are looking very impressive. We are also
hoping to expand into Wanna Shop carry bags and Wanna
Wear t-shirts for children, which will feature the students’
drawings. We will begin marketing them in Term 2.

Outcomes
The Wanna Programs have enabled the students to be actively
engaged in their learning. The students are developing a strong
work ethic and delight in their achievements. The programs
enable our parents to be proud of their students and the work
they are doing.
None of the Wanna ventures would have been possible
without the students’ enthusiasm and willingness to try new
things outside of their comfort zone; the support of Jacek and
Claire, my two very valuable and talented Educational Support
Staﬀ; Marlene from Epping Bunnings; and the encouragement
of Merriang Leadership, in particular Maxine.
If you would like to know more about our Wanna program
or purchase any of our products please contact me.
Leonie Gaﬀ
gaﬀ.leonie.l@edumail.vic.gov.au
ph: 03 9464 3011

and kindergartens. Thanks to Andrew’s kind donation to get
us started, Wanna Read Publications is now a self-funding
program, which we will continue to expand this year.

Wanna Wear Fashions
This year we have added another arm to the Wanna brand, with
Wanna Wear Fashions. The start-up money for this program
has come from the proﬁts of our other Wanna ventures. The
students are making dog bandanas that slip onto the dog’s
own collar. Our research has shown that this is the safest type
for dogs to wear. Each student has drawn and painted a dog,
which has been scanned. These scans are them emailed to the
USA and we have them printed onto material which we will
make into bandanas. Staﬀ and students have taken the samples
April 2018
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Lalor East Primary School, Vic

Learning about leadership

O

n Thursday 26 February, Lalor East Primary School held its ﬁrst
Leadership Training Day. This day was for all of the student
leaders at our school who were recently elected as school or vice
captains, house captains, cyber action team members or Junior School
Council members, to teach them about the role and the diﬀerent skills
they would need to succeed.
The day started with a discussion
about what it meant to be a leader. We
all oﬀered suggestions and had a person
scribe down the best ideas. We then
debated some of the ideas.
After this, we played a game called
‘Tap Tap’. The game involved sitting in a
circle and crossing your hands with the
person you were sitting next to.
You could tap your hand once and
send the tap one way around the
circle. Tapping twice sent the tap
the opposite direction. When we
ﬁrst started the game, most people
sent the ‘tap’ around so everyone
got a turn but after a while some
people kept the tap just between
a small group of people in the
circle. We discussed what this
meant to the other people playing
the game. People said that they
became bored and lost interest.
We talked about what this meant for us
as leaders and realised the importance of
making sure everyone feels included or
else people will lose interest.
When we came back from recess, we
completed an activity called ‘Meeting in a
Fishbowl’. This involved four people sitting
in the middle of a circle with the rest of
the students sitting around them. The
people in the ﬁshbowl had three minutes
to solve a problem and come up with an
agreed solution. We then talked about
what went well in their meeting and what
they probably needed to work on.
After that, we all broke into small
groups to practise running our own
meetings and at using some of the ideas
we suggested to improve the meeting.
This included having a chairperson. A
chairperson is someone who runs the
meeting. We also talked about having a
person to take notes from the meeting.
These notes are called the minutes. We
6

also learnt a very formal way to make
decision called moving a motion.
Our next activity was about creating
a ‘power map’. A power map lets you
see the diﬀerent people and groups in
and outside the school who can make
decisions about what happens at our
school.

We learnt about lots of diﬀerent
people and groups within the school like
the Leadership Team, School Council,
Consultative Committee along with the
Business Manager or Technician and
other people outside the school like the
SEIL (Senior Education Improvement
Leader), Regional Director, Department
Secretary and the Minister for
Education.
Our next activity involved us
developing an action plan for an idea
we wanted to run. We had to come up
with a list of all of steps that it took to
turn an idea into action. We
wrote these down on cards
and placed them in a long line.
The list almost stretched across
the whole room!
We also watched some
videos on YouTube that showed
other schools in Victoria and
some diﬀerent ideas and

activities they had run at their schools
to get some ideas. Some of the ideas we
came up with were to create a website
for our Cyber Action Team, and to create
a running club for students run by the
house captains.
When we returned from lunch, we
had a choice of two workshops. One
workshop was about public speaking
and the other was about marketing.
The marketing group talked about how
diﬀerent companies, businesses and
organisations make themselves recognisable to others. We talked about the colours
they use and the pictures and writing they
use. We talked about how we could use
this when we run events or prepare
posters around the school so people
will remember the Junior School
Council, our House or the Cyber
Action Team. The other workshop was
on Public Speaking. That group learnt
about speaking clearly and the need
to have some notes to remind you of
what to say. They then practised what
they wanted to say and the audience
members gave them feedback.
We ﬁnished the day by all coming
back together to talk about what we
had learnt, what we liked about the
day and what we would change to make
it better. Everyone thought the day was
fantastic and hoped that we would get
the chance to have another one during
the year. We all left very excited about all
the new things we had learnt and can’t
wait to get to work for 2018!
Andrew
Junior School Council
For more information, contact:
Scott Duncan
Assistant Principal
duncan.scott.s@edumail.vic.gov.au
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Coburg North Primary School, Vic

Junior School Council at Coburg North PS

O

ur school has an enthusiastic Junior School Council made up Council. The Junior School Council meets on
of elected representatives from Grade 1 to Grade 6. We meet a fortnightly basis at lunchtimes, under the
guidance of two classroom teachers.
regularly to discuss issues of importance to the students of our school
including possible changes in the school (such as day to day procedures Junior School Councillors’
responsibilities:
and processes at the school) and fundraising for school and community
The responsibilities of the Junior School
based charities.
Council include:
Students have a positive contribution to
make within the decision-making processes
of our school. When students are more
actively involved in these processes, they have
an enhanced sense of commitment to the
school, its students and its programs. Junior
School Council is an important forum that
ensures our students have a strong voice in
the community.
The Junior School Council is very
eﬀective and extremely popular. The growth
in self-conﬁdence and leadership abilities
demonstrated by councillors is amazing. Being
a part of the JSC allows students to act as role
models within CNPS and also gives students
the opportunity to be proactive, contributing
members of the community.
The Junior School Council at CNPS aims
to:

•
•
•

•

•
•

Provide students with a sense of
ownership, pride and achievement;
Develop caring and responsible attitudes
within our students;
Provide
opportunities
for
the
development of ‘student voice’ within
the school;
Provide opportunities for students to
develop their leadership skills, team
work skills and public speaking skills;
Raise student awareness of social, school,
local and global issues;
Support and fundraise for school
and community based charities and
initiatives/special causes.

What is the process?
Two Junior School Councillors are elected
from each Year 1-6 class. The School
Captains also form part of the Junior School

•
•

•

•

•
•

•

Presenting Walk to School winners at
whole school assemblies;
Planning and organising fundraising
events to support school and community
based charities;
Representing Coburg North Primary
School at special ceremonies and events
(eg Anzac and Remembrance Day);
Consulting with students in own
classrooms and reporting school based
concerns to the JSC coordinators;
Reporting back to their grades after a
meeting has taken place;
Making recommendations on aspects of
school life and charity events our school
can support;
Present updates and issues raised within
meetings at whole school assemblies.
http://www.coburg-north-ps.vic.edu.au

Primary School Student Voice Workshops

D

id you know that the Victorian Student Representative Council is now running
Primary School Student Voice Workshops in 2018?

VicSRC continues its rolling
series of Student Voice Workshops for students in locations
across Victoria – and this year
we have Primary School speciﬁc
workshops!
Wanting to know more
about Student Voice Workshops?
Check out our FAQs for more
information on how to book,
cost, numbers allowed and other
common questions by following
the link: https://bit.ly/2IXu2zp

Term 2 Locations & Dates:
Primary School Student Voice Workshops
WIMMERA SOUTH WEST - Horsham
Thursday 19 April; 12pm - 3pm
Horsham College, Horsham

OUTER GIPPSLAND – Bairnsdale
Thursday 24 May; 12pm - 3pm
Bairnsdale Library, Bairnsdale

BARWON - Colac
Thursday 3 May; 12pm - 3pm
Trinity College, Colac

INNER GIPPSLAND - Leongatha
Thursday 31 May; 12pm - 3pm
South Gippsland Shire Council Chambers
& Memorial Hall, Leongatha
Have we missed your region and
you’re keen to attend a Student Voice
Workshop? Express your interest in Terms 3
& 4 Student Voice Workshops by emailing
events@vicsrc.org.au with your school
name and workshop location you are
interested in.
Mel Gaylard
VicSRC Primary School Engagement
projects@vicsrc.org.au

BARWON – Geelong
Monday 14 May; 9.30am - 12.30pm
Sacred Heart College, Geelong
INNER MELBOURNE - Nth Melbourne
**Booking Fast
Tuesday 15 May; 9.30 am - 12.30pm
Bastow Institute of Education
Leadership, North Melbourne

April 2018
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Castlemaine Secondary College, Vic

SRC Mentor Group

M

any SRCs struggle to ﬁnd the time to work together. They either
have to meet at lunchtimes (when students and teachers give up
their ‘free time’) or take students out of classes (when they might miss
school work and have to spend extra time catching up). Both options
usually work at the start of a new school year when enthusiasm is high
and infectious.
However, once the meetings
become a burden – for no reason other
than competing priorities – we are face
with the question: how can SRCs ﬁnd the
time necessary to be eﬀective?
Student Voice is not a natural
component of school life and must be
nurtured. This takes time.
At Castlemaine Secondary College,
we have a horizontal mentor/pastoral
care program that meets each morning
for ten minutes and once a week for
an extended period. The College is
committed to this program and it
underpins much of the pedagogical
philosophy of the school.
I am the Leading Teacher of Student
Voice, a role that I have been in for the last
couple of years. It was the frustration of

8

not having enough time with the SRC
that prompted us, as a school, to think
of innovative ways we might address
this issue.
In 2018 we created an SRC Mentor
Group that is vertical: Year 8s to Year
12). It means that we have 60 minutes a
week of time to work as an SRC.
One term in, and the output of the
SRC has exceeded my initial expectations
of what we could achieve. They now run
the weekly morning assemblies because
the Friday mentor time is dedicated to
the planning of this. (These assemblies
alternate between Precinct/Community
and Year Level). It means that the
students are literally front and centre in
terms of communicating to students.
And the SRC has time and space to think

through the messages they want to pass
on to those they represent.
The SRC students are divided into four
Action Teams. The focus of each group is
determined by the students around what
they think can make the biggest impact
on the school. This includes creating a
more consistent teaching practice from
teachers.
As Term 2 starts, and I have had time
to reﬂect on this, the biggest advantage to
having the students in one mentor group
(despite it being twice the size of other
mentor groups) is that the SRC identiﬁes
itself as a common group working
together towards a common goal.
Over the holidays the students
convened a meeting to develop a
Strategic Plan that would guide the SRC
over the next four years. It is an ambitious
plan that, I believe, reﬂects the belief that
they can make a diﬀerence and that the
school shares this belief.
Stephen Samuel
samuel.stephen.s@edumail.vic.gov.au
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Students on School Councils, Vic

Students on School Councils:

Learning from some existing practices
F

ollowing the articles in the last issue of
Connect related to the imminent changes to
the membership of School Councils in Victorian
government secondary schools – which will see
two students elected as full members of these
Councils – we extended an invitation for schools
to document existing practices in this area.
While student membership of Councils has
not been mandatory for many years, we know
that many schools have maintained some form
of relationship between their student body
and their Council. In some cases, students have
been coopted onto their Council as ‘community’
members; in other cases, students have attended
and presented reports to their Council, while not
being full members; in other cases practices have
been more ad hoc. In some primary schools, too,
students have been Council members or formally
presented reports, or presented through adults.
Here are some responses from school leadership, teachers and students. These illustrate the
diversity of existing practices and, in some cases,
the amount of work that will be required in order
for the changes to be implemented successfully.
Connect would love to develop this
documentation further. Please add to these
stories and accounts by telling us what is
happening in your school. If it is useful, we have a
set of questions that we can e-mail to you. Simply
contact us at: r.holdsworth@unimelb.edu.au
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Baimbridge College, Hamilton

S

tudents have been on
the Baimbridge College
Council for the past three
years. These representatives
have been SRC members, who
rotate attendance a meeting
at a time. This year for the ﬁrst
time we are including the two
School Captains on the Council (chosen by virtue
of their role) in a permanent capacity, as well as the
two rotating SRC members.
We now also plan to include student representatives
on the Education, Buildings and Grounds and Finance SubCommittees of Council.
Students are able to attend and vote at regular meetings
of the Council, and are only excluded during the Principal
selection process (in 2018).
The students provide a report to Council at the start of
the meeting and provide answers to the Councillors’ questions.
They are given a hot chocolate to feel welcome! School Council
members often make preliminary explanations surrounding
issues under discussion, so that students are included.
If the student representatives live out of Hamilton, we
have found it is harder for them to commit to attendance at
meetings after hours. Therefore, the rotating SRC members
who attend are generally not bus travellers.
The democratic and transparent process by which students
are nominated and elected has supported their participation in
the Council. Students are encouraged to ﬁnd out from other
students their opinions on speciﬁc issues. This has meant that
the Council has been able to gain immediate student input
into issues under consideration. We have also seen an increase
in conﬁdence of the students, the development of a closer
working relationship between students and the Principal
Class, and a greater understanding by students of the role that
Council plays in the life of the school.
We are now aiming to complete a three-year Action Plan
featuring Student Voice, as part of our Annual Implementation
Plan (AIP) this year. This will extend to student participation
in teaching and learning including Curriculum Committee
representation, classroom observation and so on.
Rosemary Morgan
Assistant Principal
Baimbridge College Hamilton
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McClelland Secondary College, Frankston

S

tudents have been members of the School
Council at McClelland Secondary College for
several years. Usually there have been two students
as members, mainly from Year 12, but this varies:
sometimes there have been four students, and
last year we had a Year 10 and a Year 7 student as
members.
These students have been volunteers drawn from the
group of students in other representative roles, rather than
students speciﬁcally elected to the position. They have been
drawn from the two school captains and two co-captains or, if
they are unable to attend, then we have a volunteer from the
SRC.

School Council Processes
The College’s Business Manager coordinates meeting times
of the School Council. The student representatives give the
Business Manager their email address so that a reminder email
goes out to them to inform them of the date to attend.
So far it hasn’t been necessary to change any Council
procedures to accommodate student membership.
There is some concern that student members of School
Council should be primarily there to represent students
generally, rather than their own views, or to further their own
skills and interests. We worry that, without this commitment,
student commitment (returning forms, carrying out tasks)
might wane.
However we have a strong inclusive culture at our school,
so student representatives get approval to run events and
awareness days, as well as support other groups in the College.
Last year, the SRC members took a proposal to School Council
to make changes to the wearing of the PE uniform from period
4 until home time. Student representatives also keep the
Council informed about what’s happening within the student
body. Likewise, student membership of School Council enables
students themselves to stay informed about what is happening
in the school, and to have a voice in that decision-making.
Leanne Corrie
McClelland Secondary College SRC Coordinator

Relation to Students and SRC
From 2017, our SRC has led student assemblies at the
College as much as possible. This gives representatives the
opportunity to report back to their cohort about issues that
the SRC has been addressing as well as discussing events
and general awareness. In our review last year, the SRC
agreed that an area to improve upon was their capacity to
draw advice from other students.
We want see the SRC as more than a fundraising
committee in the school. For example, last year, the SRC
members were invited to a session with the Assistant
Principal who asked them for feedback on proposed
curriculum changes for 2018. The students involved felt
empowered and it was a real positive for the year.
To continue this, the SRC will be involved in the VicSRC’s
Teach the Teacher - Ignite program this year. This is exciting,
as hopefully it will ensure that our student representatives
will enable the wider student body to have a voice on an
issue that really matters and this will be presented by the
SRC to teachers at a professional development session later
in the year. The SRC met in an introductory session for this
program with Melanie Gaylard (VicSRC Project Oﬃcer) and
she explained the program’s vision. In preparation, I had
arranged for our Assistant Principal to present the 2017
Student Attitudes to School survey data, with a focus on
the areas in our school that were lower in comparison to
the state results.
10

This session set the scene for a great year ahead, with
the SRC excited that there was a goal for 2018. Attendance
at weekly meetings is already up on last year.
I took the whole SRC to the GRIP Leadership Conference
on Tuesday 13th March at the Exhibition Centre. The focus
was on transform: this means to make changes to help
others and also to grow myself. This whole day was just
what our SRC needed.
We are using GRIP’s steps in how the SRC can contribute
a CHANGE:
Clarify:
What is the change we want to see?;
Help:
How does this change beneﬁt others?;
Advantage:
Is this change more signiﬁcant for the
school than others?;
Names:
Who are inﬂuential people who can
help?;
Go forward:
What steps are required?;
Evaluate:
Has the change had a desired eﬀect?
In the ﬁrst meeting back, the students then had a
strategy to decide on the topic for Teach the Teacher. The
SRC will now, with the support of our Data Educational
Leader specialist, devise appropriate questions on the topic
for a survey of the MCC students and this will be reviewed
for the action to be taken at our next VicSRC session on
Teach The Teacher.
Connect 230:

Rural College

A

A view of students on School Council from the 1980s

t a Victorian rural College, a
Year 10 student was recently
invited to the ﬁrst oﬃcial meeting
of the School Council for the year,
as an observer. This student took
the opportunity to investigate
student membership of the Council
and has provided this report.
According to the Principal of the
school, students have always been allowed
on the School Council (since the school was
formed) but none have actually ever taken
up this opportunity. I believe this is because
of the lack of a Student Council at the school
and, more generally, of student knowledge
of the School Council and what it does.
Therefore, there are currently no oﬃcial
student members of the Council or other
school committees, but I was personally
invited to attend this meeting by the current
School Council President, to observe what occurred. Since my
school is so small, everyone knows each other, which is how
the President knows me and of my interest.
Information about the changes to School Council
membership is not yet available in the school. The Vice
Principal said that there was no law in place yet to have

students on School Council, and some current Council
members seem to dislike the idea of having students on the
Council. Students of the school are currently unaware of what
is happening, and the Council has yet to do anything about
membership.
Ashley
Year 10 student

University High School, Parkville

U

niversity High School has had student
members on School Council as long as the
staﬀ can remember. Every year, two students are
appointed to the Council. Those two students are
members of the SRC executive team and have been
elected by the SRC body. Generally, the students
are in years 11 and 12. Students are also on the
Curriculum Committee and projects of Buildings
and Grounds are also discussed with them.
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At the meetings, the student members give a report
about their projects and achievements since the last meeting.
The report is not limited to the activity of the SRC only and can
include achievements of other student-led groups. Students
also voice their opinions and concerns about certain topics
throughout the meeting. Sometimes student members are
asked about their opinions on topics by another Council
member. For example, students were asked about a renovation
that was going to take place at the front of the school. The
student members were encouraged to take plans of the
renovation and discuss it with the rest of the SRC. The student
members then reported amendments and suggestions
back to School Council. Situations such as that allow greater
representation of students’ opinions on topics that aﬀect
them.
When I ﬁrst joined the School Council in Year 10, some of
the processes that took place and some of the language used
confused me, but whoever was sitting next to me at my times
of confusion would kindly clarify things for me. By being on
School Council I gained a deeper understanding on how the
school was governed and I was able to pass that on to others.
Overall, I believe it to be very important to have student
members on School Council as they help represent the views
and needs of the student body on such an important board.
Tara
Student member on University HS School Council
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Shepparton High School

S

hepparton High School has
had student representation
on its School Council for all of my
tenure of over 10 years. The school
is over 100 years old, so I’m not
sure if students have always been
on the School Council, but they are
certainly active participants now,
and the processes involved are outlined here by one
of our staﬀ Council representatives:
“Hi there, my name is Rohan Lelliott and I am a teacher/
Wellbeing Coordinator at Shepparton High School and a member
of the School Council. Currently, we have two School Captains and
occasionally the Vice Captains present at these meetings, where
they are encouraged to fully participate in all decision-making
processes. They are also encouraged to raise issues that they see
within the school, as well as raise concerns that other students
have brought to their attention.
“For the past several years that I have been on School Council,
all School Captains have felt comfortable to voice their opinions
and have been instrumental in making changes within our school,
such as bringing in new uniform changes three years ago, which
were widely supported by students and staﬀ. School Captains have
also created new initiatives and fund-raising ideas to make an
improvement to what they see as being problems in the school.
“Students nominate for School Captain at the end of the year
for the coming year. We then have a vote by all staﬀ and students
to elect the Captains and Vice Captains as well as House Captains.
“The biggest hurdle the students face in their role is the 100
year history. The students’ work to change parts of the uniform
struggled with staﬀ and parents ﬂashing back to their days at
school in that uniform. However, by using the same colours and
just changing the style, and with the support of a student survey,
they had success with a new jumper.
“Another opportunity for students to aﬀect decision making
is through the leaders elected in each year level at the beginning of
the year. The elections are done by nomination again and picked
by vote depending on numbers. Each year level has 6-10 students
who meet with the year level Leading Teachers to discuss issues
that aﬀect the school as a whole or speciﬁc year level issues. For
example, the question of whether the guest speakers are eﬀective
or why school questionnaire data result in certain answers for a
given year level can now be asked directly to the students aﬀected.
“I then work with the representatives to develop a whole
school answer, like work on the survey data to be presented to
change uniform. We also met to discuss repairs and changes we
wanted in the school, which resulted in money being put in the
budget to complete these projects.”
Both Rohan and I feel that having students involved in the
decision-making processes is a vital part of our community and
one that we look to continue at Shepparton High School.
Craig Martin
Teacher, Student Leadership Council
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Footscray City College

I

was involved in the School Council at Footscray
City College for a few months between the end of
2014 and the beginning of 2015. This wasn’t entirely
regular; at this point the school had experimented a
few times with students on the Council but hadn’t
had a repeated system in place for various reasons.
I attended with one other student who was two years
older than I was (I was in Years 8 and then 9). We were both
volunteers from our school’s SRC because we were the only
two who were able to make the time commitment.
Our role was mostly symbolic at this stage: reporting to
the other members of the Council what the SRC had achieved
in the past month or two that was of note, and relaying what
we observed back to the SRC. Unfortunately, the majority of
our SRC was not extremely interested in the goings on in the
School Council, and there wasn’t a method of reporting to the
student body as a whole – though this is likely because the
body wasn’t entirely interested either.
Reﬂecting on this, I don’t believe it was a bad thing. My
partner and I were able to relay any information if there was
a desire to know about it, however the majority of what we
observed was largely irrelevant and procedural. If there ever
was anything of importance to the average student, then we
could choose to involve more students.
While we were able to listen in to the rest of the meeting
and the work of the subcommittees and working groups, we
weren’t actively involved with them, nor could we vote on any
resolutions. This was probably the greatest shortcoming of our
involvement.
Despite the majority of students being uninterested in
the topics covered, having a student’s direct input into them
would validate our ability to accurately represent the student
body, and the school’s ability to accurately represent its wider
community. In fact, in an ideal world we would never have to
report to the student body, meaning the boring procedures
and budget should never be so controversial as to need it.
However, the accountability of the School Council should
be such that there is always a potential to report back to its
community. Otherwise our inclusion can’t be criticised.
Perhaps we were lucky to have willing Councillors, but any
important documents we were given were interpreted if need
be, we were included in the table, and given food the same
as everyone else. This is important groundwork for further
involvement in any School Council, and again this was at a
stage where my school was in early experimentation. The next
step would of course be voting rights and the active, repeated
inclusion of students in discussion – something which time
and learning from others’ experiences will allow.
Spencer Davis
Year 12 student
Footscray City College

Connect 230:

Castlemaine Secondary College

A

As far as we’re aware, the Council has
year and a half ago, at Castlemaine Secondary College, we began
not
encountered
any barriers or diﬃculties
having student representation on our School Council.

Our representatives were our two
school captains; when we were voted in
as school captains, we were automatically
placed on the School Council. Therefore,
by electing them to be their captains, the
students and teachers are simultaneously
electing the school captains to be the

student representatives on the School
Council.
The School Captains were
not restricted at all as to what subcommittees they could be on, with the
only ‘restriction’ being that the vote of
both School Captains added up to one
single vote.

because of its student membership, with
teachers and members of the Council
being highly supportive and instructive
during Council meetings.
Having students on the School
Council has been eﬀective because it
has allowed the Council to gain a wider
perspective when debating current issues
within the school. It has also allowed the
students, both on and oﬀ of the School
Council, to feel that their voices are
being heard, and that their opinions and
suggestions are being recognised.
Des Cook and Nioka Mellick-Cooper
School Captains & School Council members
Castlemaine Secondary College

Information Update

I

nformation is now available from the Victorian
Department of Education and Training about
the changes to School Council membership at:
https://bit.ly/2EG5sk7
There is also information available speciﬁcally for
students and others in the form of Factsheets:
• Information for students seeking election to council;

•

Information about nominating and voting others to the
Student member category;
• Information for parents of students seeking election to
school council;
• Information for Principals regarding the Student
member school council election.
These Factsheets can be downloaded from
https://bit.ly/2GU5dHR

From:
User Generated Education:
Student Voice Comes With
Teachers as Listeners:
Jackie Gerstein

https://bit.ly/1Nn4hZY
April 2018
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Ontario, Canada

What can Principals do?
An overview of strategies
used to facilitate Student Voice

I

consider myself a principal who has actively pursued student voice
in my schools in Ontario, Canada and, as such, I have drawn upon my
experiences to develop the questions that have guided my doctoral
research on how principals facilitate student voice.
As I reﬂected upon my experiences
facilitating student voice, what came to
the forefront of my mind were:
• the strategies that I used,
• the people who were involved/
impacted,
• the challenges that I faced, and
• the supports that I received.

was a principal at a unique secondary
school that ranged from grades 7 to 10.
The participants were from ﬁve diﬀerent
publicly funded school boards (most
were close to a major urban city) along
with two participants from independent
private schools (not governed by school
boards).

“My question is always, what do the
students say, what do the students feel...
I think the way you lead sets up kind of
like a predictable structure or framework
where the staﬀ know that they have to
think that ﬁrst.”
Therefore, my research questions are
rooted in these areas. My qualitative study
sought to investigate the experiences
of elementary administrators who were
committed to student voice. This article
focuses on the speciﬁc strategies shared
by the principals who I interviewed.

Context
Twelve principals from a variety of school
boards in Ontario were interviewed about
their experiences facilitating student voice.
Ten of the participants were principals,
and two were vice principals. All but one
were from elementary schools, however,
the conﬁguration of these schools varied:
some were kindergarten to grade 8;
some were middle schools with grades
6 to 8, or grades 7 to 8; some were
kindergarten to grade 4 or 5; and one
14

Strategies used by principals
The strategies that principals used to
facilitate student voice in this study are
not unique to student voice, but rather
are strategies that principals would use
to implement other types of initiatives as
well. Although the participants identiﬁed
numerous strategies, reported below
are those that were consistent over a
number of participants and/or oﬀered
unique insights into the principals’
experiences.

Listening
“Listening is, in many ways,
characterized by what happens
next - a change in the current status
quo or a clear acknowledgement
that students have been heard”
(Quaglia & Corso, 2014, p.3).

In order to facilitate student voice, it
is my position that we need to listen to
what students have to say. Not surprisingly,
all of the twelve participants identiﬁed
listening as a strategy used to cultivate
student voice. The word ‘listening’ implies
both an active and passive role, and how
these principals listened is examined
below.

Initiated listening
One of the ways principals ensured
student voice was occurring was by
initiating the interaction themselves.
For example, when one principal was
planning for leadership development,
she went to the students to ﬁnd out what
they were interested in and what their
goals were. Other examples identiﬁed
by principals involved asking for student
input around schoolyard enhancements
and school wide activities such as
presentations.

Responsive listening
Many participants described situations
where they listened to the students who
initiated the interaction.
One principal was approached
by students with concerns about the
environment and, in particular, about the
modes of transportation for arriving at and
leaving school. She responded by sitting
down with the group as they articulated
what the immediate concerns were and
then brainstormed possible resources
for assistance within that initiative. She
connected the students with mentors
from the senior school and then
formulated a junior school environmental
council that worked in conjunction with
the senior school council.
In the context of his special
education-focused school, another
principal had students who wanted
Connect 230:

to gain insight into student learning
and pedagogical practice, as well as for
the purpose of making learning [and
thus student voice] visible (Ministry
of Education Monograph, 2015).
Pedagogical documentation is the only
example of structured listening that took
place within classroom learning.

Informal listening

opportunities to be in a typical school.
His response to these students was
comprehensive and time intensive. He
created a student focus group of six
students who talked about their needs
and goals and developed a plan for a
nine-week program. These students
identiﬁed that, in order to go to a typical
school, they would need to “write better”
and so they investigated evidence
of what data schools use to evaluate
student writing. Through this process, it
was discovered that most of them had
not written a standardised assessment
required by the Ontario government.
This principal provided an opportunity
for them to write a practice test and
then met with each student individually
and provided descriptive feedback. The
students requested an instructional
leader in literacy to work with them,
and the principal provided them with
this resource. This is a rich example
of a very thorough and committed
response to student voice. This strategy
proved eﬀective because, as a result, the
principal identiﬁed that there was a shift
in the attitudes and behaviour of these
students.

Listening through formal structures
The time and space to listen is facilitated
through structures that exist in schools.
One principal described structured
listening through what she identiﬁes as
school wide protocols:
We basically do a brainstorming
exercise where we identify what
is happening currently from the
student perspective. Then we
identify what we’d like it to look
like in the future, so in ﬁve years’
time, and then the last stage of
that protocol is for the girls to
describe what happened to get
from current to future.
And so in taking the students
through that process, we were able
to identify what they were looking
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for and then we mimicked that
same, or duplicated that same
process with our faculty, with
our parent community and our
alumni.
Four principals identiﬁed that they
facilitate listening through their student
government structures. Although these
governing structures operate under
many names (eg student parliament,
student council, etc), they function in
much the same way: they lead various
school initiatives and events. The degree
to which these groups act as a voice
for the larger student body varies from
school to school.
Some participants listen to student
voice through structures such as letters
written to them by students, and
proposals for initiatives or events drafted
by students.
One principal used a graﬃti
structure to listen to students:
I do a graﬃti board at the school.
I just have a big pad of chart
paper. Every week I ask a diﬀerent
question. There are markers there
and the kids reply. That gets
posted in the hallway.
Two principal shared that
they listen via the pedagogical
documentation process. This involves
documenting learning through notes,
slides, photographs and more, in order

Not all listening occurs within formal
structures. Principals listen to students
using informal methods, such as going
into the schoolyard or the classrooms and
engaging with students.
One principal shared that she listens
through informal dialogue with students:
For me, it is constant dialogue with
kids because I will often say to my
teachers: have you asked the kids
what they think because they are
going to know far more than we
do?
Another principal elicits parents as a
conduit of informal listening:
We were very intentional about
bringing parents into the
conversation of the school ... I
guess the parents were a way for
us to ﬁnd out more about what
our students needed.
Another practice is to have staﬀ
collect input in order to facilitate listening.
For example, when trying to decide about
schoolyard boundaries, one principal
asked the teachers to pose questions
to their students in order to gather their
input on the matter.

Collecting Data
Seven of the twelve participants identiﬁed
using information collected from students
(ie data) as a method for facilitating
student voice. Some principals used
formal data gathering processes, often
located outside of the school, for valuable
information about student voice.

“And the idea of co-creation, that
together we can envision something
that we don’t even know yet.”
“Trying to envision that kids are
capable of far more than we give
them credit for. That takes time for
people to realise.”
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A common practice in many Ontario
schools is the use of surveys to gather
information on the climate of the school.
Often these surveys target speciﬁc groups
or grades of students, rather than the
whole student body.
For example, when one principal
received her results, she had some queries
about the ﬁndings because the grade 5
results were very diﬀerent from those of
grades 4 and 6. She shared the data with
the staﬀ and parent council, and then set
up a method for collecting additional
data by grouping students and using a
table rotation to answer six questions that
were developed by staﬀ and the school’s
parent council. These six question charts
were then posted publicly in the hall and
used to anchor discussions around school
climate and safety with students.

“And so I guess what we’re trying
to model is that everybody’s voice
within the community matters,
right, and so it’s in the collecting
and hearing of everybody’s voice
that we can really identify what’s at
the core that we value the most.”
Communicating the Vision
Ten of the participants reported that
communicating the vision is important
when facilitating student voice. The
vision refers to the principal’s vision or
intentions for the school as it relates to
student voice and how it is enacted.

“A great way for school educators to
access information from kids is to get
kids to ask kids.”
Another avenue for collecting data is
by having the students themselves create
surveys for a speciﬁc purpose within
the school. One principal for example,
reveals that her student council surveys
students about what they want to see in
their school, and then this information is
shared with staﬀ to lead and plan future
initiatives. Another participant uses her
student government structure to collect
input via class representatives from
grades 1 to 8. These class representatives
bring their data back to the student
government to inform decisions.
One
principal
identiﬁes
the importance of data and the
transformational role it can play when
facilitating student voice initiatives.
Sometimes the right piece of
data, in the right moment, could
really disrupt the way people were
thinking about a particular group
of kids or a community within a
community.

Some of the participants referenced
that they model how to involve students
in change as a method of communicating
the importance of student voice. Many
of the principals note that they include
and refer to students when making
decisions such as what extra-curricular
groups to bring into the school or
changes in school structures such as
uniform, schoolyard parameters, and
even budget allocations.
Professional development around
student voice is another way of
communicating the vision. For some
this is formalised, such as having staﬀ
involved in discussions and goal setting
around student voice. One principal
relayed her vision of the importance of
student voice:
So a lot of the PD has been
around what are the skills that the
students are going to need and
then sort of working backwards to
talk about what does that mean
for student voice.

“So when you create spaces in the school
for students to work, it tells teachers they
matter: to have them involved in the
decisions that we’re making.”
16

At her staﬀ meetings, another
principal models authentic learning
that staﬀ could replicate with students,
ensuring that the importance of student
centred learning is at the forefront.

Providing and
Sharing Resources
A central component to any initiative
or school directive revolves around the
school budget and how priorities are
aligned with resources. Eight of the study
participants discussed how they provided
and shared resources around student
voice.
One principal coordinated a
community contact to organise
cricket sessions at lunch in response to
students’ interests. Another principal
brings in people to consult and work
collaboratively with staﬀ around student
centred learning.
Others provided funding when
needed. For example, one principal
provided money for mobility balls in one
classroom based on students’ requests to
their teacher, and she allocated funds for
recess equipment, again based on student
data. In a unique situation, one principal
allocated a portion of the school budget
to students and to staﬀ respectively. Each
group was able to spend the money
based on their wants and needs.

Providing Time and Space
Ten of the participants cited that they
actively created time and space for
student voice. When examining principals’
responses, they can be subdivided into
three levels:
• Indirect: the principal providing time
and/or space for student voice,
• Direct: with the principal involved
with students, and
• Direct: with the principal involved
with staﬀ.
Connect 230:

“It takes time to listen to students
and then to give them time to
share their voice.”
Indirect: Principal Provides Time
and/or Space

Balancing Student Voice
with Teacher Voice

When providing time and space for
student voice, this often took the form
of allotting time at meetings for the
students to take the lead in presenting
or discussing relevant issues.
Some principals provided release
time for their teachers to meet with
students. One principal provides time
every month for Club Dates, where
traditional classes are cancelled and
activities planned by students take
place in lieu of their classes. Another
principal provides time by sending
teachers to visit other schools to
investigate their practices and bring
these back to her school.

One principal spoke explicitly about the
need for a balance between teacher voice
and student voice:
Teachers sometimes feel that as a
student’s voice gets louder, their
voice gets softer.
In order to balance these voices,
she devotes time to actively listening to
students and teachers, often together. She
mentions that teachers’ feeling that they
lose control and power can be a major
barrier to student voice, and therefore
she actively pursues balancing voices and
thereby balancing power. In everything that
she did, this principal explicitly calculated a
teacher and a student component.

Direct: Principals and Students
Most of the participants who
identiﬁed they provided time and
space were directly involved with
students. Many of them meet with
their student councils or student
governments monthly and often
during non-instructional time. One
participant met with her students
around a new uniform initiative; the
students were consulted about their
ideal uniform. The principal and her
students continued to meet, along
with the uniform supplier, in order
to bring the students’ designs into
fruition.

Direct: Principals and Staﬀ
Teachers play an important role as
being the front line for students,
and as such, many principals used
scheduled staﬀ meetings to examine
student voice practices.
For example, one school has
weekly meetings and designated
weeks at the beginning and end
of the year to examine pedagogy
and practices. Another principal
asks teachers to reﬂect on student
voice in grade level teams. In one
of the independent schools, the
principal listens to teachers share
documentation and data around
classroom inquiry and sets aside
time after school for teachers to
collaborate.
April 2018

Summary
In examining the experiences shared by
these twelve participants, there was no
speciﬁc strategy identiﬁed or combination
of strategies used that oﬀered a formula for
the successful implementation of student
voice. The strategies used by principals

to facilitate student voice are heavily
rooted in the context and culture of the
school, which in turn inﬂuenced their
eﬀectiveness.
The role of the principal in facilitating
these strategies varied and required many
‘hats’: principal as listener, principal as
supervisor, principal as gatekeeper to
resources, principals as empowering
staﬀ, etc.
Each of these principals, in their
respective contexts, had various supports
and faced numerous challenges in
utilising the aforementioned strategies.
A fuller picture of these experiences
is shared in my complete dissertation,
Listening, Learning and Relationships: An
Investigation of How Principals Facilitate
Student Voice. Contact me if you would
like a copy.
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“And I think, as principal, you have to be
very explicit about giving permission to
do things in a diﬀerent way or encourage
people to do things in a diﬀerent way as
opposed to being tied to traditional ways of
doing things.”
“I think constantly asking questions that
provoke a diﬀerent way of thinking about
things – making space for those kinds of
conversations, giving people experience
that broadens their own knowledge base.”
“But I often say to them: if we expect
children every single day to step out of their
comfort zone, how can we then be the role
models if we are not willing to do the same.”
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Reflections

This is an awakening:

The power of youth activism

O

n the one-month anniversary of the Marjory Stoneman Douglas
High School shootings in Parkland, Florida, USA, students all across
the country walked out of class. They stood in silence for 17 minutes
in honor of the 17 students and faculty who died in what should be
unimaginable circumstances. Some had the support of their teachers and
administrators; others risked disciplinary action, even school suspension.
In my small Maine town, the superintendent stood before the School
Board and clearly invoked students’ right to free speech, while just an
hour away, a school principal threatened 10-day suspensions.
This was an awakening.
All those carefully designed
plans, the drills, the directions
to lay low, play dead were just
adults grasping at straws. No
one can prepare for the sound
of bullets, the sudden chaos,
immobilising fear, the impulse
to ﬂee, the sight of dying
classmates, friends, teachers.
Students could not have been
prepared, but they can refuse to
accept that the solution is more
drills, more guns, more loss.
This is a protest about gun
violence. It’s also a repudiation
of the barrage of toxicity young people
face in the form of environmental threats,
justiﬁed fear of a childish president with
his ﬁnger on the button, a steady stream
of sexual assault stories, a dramatic
increase in racial harassment, threats of
deportation, a battle waged on the poor,
and regular reminders that no place is
safe—not clinics, not neighbourhood
streets, not schools.
Bodies close, arms linked, faces
determined, tens of thousands of students
walked out of their school buildings,
physically experiencing strength in
numbers. This is an awakening. Bodies
carry memory. For many, this was their
ﬁrst foray into activism, their ﬁrst close
up view of democracy in action, an
introduction to their collective power to
reimagine and reshape this country.
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In Maine, students trudged
through a foot of new snow with the
passion, perceptiveness, and justiﬁed
outrage of a generation realising just
how profoundly inept and corrupt this
country has become. They are ﬁghting
back by building community, listening to
one another, sharing stories of loss and
ﬁnding moments of joy. Their refusal to
give in to hate and disillusionment is an
act of healing. Their organised resistance
to compliance and complicity is an act
of deﬁance and courage. Their Twitter
feeds are communions, calls for support
and solidarity. In this war, love wins.
“People tend to underestimate us
and our intelligence,” said 16-year-old
Parkland student Melanie Webber the
day after the shootings. Never again
will we underestimate the power of

a well-organised group of very loving,
very pissed oﬀ adolescents. This is our
awakening, too. We cannot turn away
from their disappointment and sense of
betrayal or deny their righteous anger. We
no longer get to say we care and not be
called to task when we fail to do better.
Our loyalty is being tested.
Youth are organising because
so many of us have failed them; they
are organised because so many of
us have served them well.
We have taught their civics
and history classes, advised
Gay Straight Alliances, Civil
Rights Teams, Environmental
Groups, Feminist Clubs; we
have created nonproﬁts with
their critical consciousness
and empowerment in mind.
They know how to do this
work because we have been
doing a version of this work
together in our families,
schools, and communities.
This is their moment to rage at
the machine, to rise from the
ashes; this is our time to listen,
to support, to have faith.
This is an awakening.
Our power lies in controlling how we are
deﬁned.
Coalition is our best chance for change.
Community is the secret to sustainability.
Love is a battleﬁeld.
Loyalty is showing up.
Lyn Mikel Brown
Lyn Mikel Brown is professor of education
at Colby College in Maine, founder of
SPARK Movement, and author of Powered
By Girl: A Field Guide For Supporting
Youth Activists. Follow her on Twitter
at @LynMikel and visit her website:
http://web.colby.edu/lynmikelbrown/ This
article was ﬁrst shared through the Student
Voice Research and Practice facebook group
and reprinted here with Lyn’s permission.
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Never again:

S

Speaking out across the globe

ince the tragic school shooting at Stoneman Douglas High School
in Parkland, Florida a month and a half ago, there has been an epic
groundswell of student protest in the United States. Following in the
footsteps of historical and contemporary student activists, the survivors
of Parkland have led the charge as they call for tighter gun control.
After hearing of the tragic shooting
in Florida mere weeks ago, many of us
were saddened beyond belief. Even on
the other side of the globe, almost sixteen
thousand kilometres away, it is far too easy
to imagine to the horror students just like
me must have faced, too easy to see our
futures just as easily ripped away. Far too
scary to know that these were people my
age, not knowing if they’d survive the
day in a place they were supposed to be
protected. After hearing about one more
heartbreak, we cry, learn their names, and
hope our good wishes reach them from
the other side of the world.
Students in the United States, the
very demographic falling victim again
and again, have stepped up and are
taking a stand. In order to protest against

gun violence and to honour the 17
victims of the recent mass schoolshooting at Marjory Stoneman Douglas
High School in Parkland, Florida, there
have been classroom walkouts as
well as a 17 minute silence. The aweinspiring displays of leadership and
bravery expanded beyond the passion
of a chosen few students, and instead,
students across the entire country took
part.
This could be one of the biggest
mass-coordinated student-led protests
the country has seen, and it is being
heard loud and clear across the United
States and worldwide. But there is no
tokenism, only sadness, anger and a
desire to change something. The desire
to go to school and feel safe from gun

Trudy Vinson, http://adage.com/article/news/march-life-posters/312747/
April 2018

On March 24th, some of VicSRC
Student Executive joined Melbourne
students on the steps of the Victorian
Parliament in support of the March
for Our Lives taking place around
the United States. Student Executive
member Bri writes about how it’s
felt to watch and listen from half a
world away as these students take
on the political powers that be.
violence, to stop losing friends far too early.
These students, far from the eye-rollingly
ignorant ‘lazy and entitled’ stereotype,
have started this change and, amongst
all this tragedy, it is truly incredible to see
such leadership.
The passion from people so close
to this issue is powerful and emotional,
pointing to a brighter future ahead for
students. Perhaps much of this passion
has built over time, from too many
incidents forgotten, but now the students
have said enough is enough.
Though the issues we face
may not be the same here in
Australia, we stand together in
our desire to improve society
for ourselves and those who
come after us. In the wake of
such a sad time, their desire to
change a nation-wide issue has
been one of the most inspiring
things we fellow students have
seen.
They are being recognised
internationally for their protests
and the world is listening, but
will it be enough to make
the change that they have
worked for? Only time will tell,
but something tells me they
aren’t going to just let this be
forgotten.
Never again.
Briana Hines
VicSRC Student Executive
2017-18
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Student Voice Research and Practice facebook group
www.facebook.com/groups/studentvoicepage/

This open facebook group was initially established by
Professor Dana Mitra, and is now supported by the work
of academics, practitioners and students throughout the
world. It provides a valuable community of people working
and interested in the area of ‘Student Voice’ - in Australia,
USA, UK, Italy and elsewhere – as well as access to useful
resources and examples, and up-to-date information
about initiatives. You can easily log on and join the group
at the above address.

Student Voice is a place for students, teachers, and parents to share and reﬂect on the ways in which
young people are being empowered to inﬂuence their own earning.

‘Student Councils and Beyond’
On-Line! FREE!

We’ve almost run out of print copies of the ﬁrst Connect publication:
Student Councils and Beyond (from 2005). And many of the ideas have
subsequently been reﬂected in the Represent! kit from the VicSRC
(see: www.vicsrc.org.au/resources/represent).
So we have made all of Student Councils and Beyond (a compilation of articles
and resources from many earlier issues of Connect) available on-line for FREE.
It can be downloaded (as one document or in sections) as PDFs
from the Connect website. Find it at:

www.asprinworld.com/connect
All about Student Action Teams, including some
hyper-linked mini-case studies, at:

www.asprinworld.com/student_action_teams
Connect on facebook

C

onnect has a presence on facebook. Find us at:
http://ow.ly/L6UvW

We’ve been posting some news and links there since June 2013, to
complement and extend what you see in the on-line version of Connect.
It would be great if you could go there and ‘like’ us, and also watch there
for news of each Connect’s availability on-line - for FREE.
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Planning towards Congress 2018

The VicSRC is really in the thick of 2018 now! Here’s what we’ve got coming up in April:
•

•

•

•

•

We’ve got our ﬁrst Ambassadors meeting
for 2018! We’re super excited to meet
everyone and get our programs underway.
We’ve also welcomed on board our
newest staﬀ member for 2018 - Student
Engagement Coordinator Benita!
Executive Camp! The Student Executive
and half the staﬀ disappeared into the wilds
of the Victorian hinterland for three days
over the holidays to make plans for the next
three months.
Term Two will also see more Student
Voice Workshops and Teach the Teacher
sessions around the state.
We’ve already started planning for Congress:

Save the Date!

•

Congress 2018 will be held on Tuesday 10th, Wednesday
11th and Thursday 12th July 2018 at Ormond College,
The University of Melbourne - so keep your eyes out for
some theme announcements coming your way!
And speaking of Congress: scholarship applications
opened on the 16th April and we’ve got the questions
here for earlybirds! So keep your eyes peeled and your
scholarship writing pens ready! Here’s what we’re asking:

April 2018

Want to come to Congress 2018?
Check out the questions below so you know what to
expect!
• Can you tell us a bit about yourself and why you’re
applying for a scholarship? (100 words)
• What do you hope to get out of attending Congress?
(100 words)
• What is one issue in education that you are really
passionate about? (100 words)
Watch the VicSRC website for details:

www.vicsrc.org.au
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VicSRC Student Voice Workshops:
I

Primary and Secondary Schools

t’s been another cracking month for the Student Voice Workshops, with
our facilitators Kate and Matty getting rural for the Wodonga, Castlemaine
and Mildura iterations, as well as going to Emerald. For example, the
secondary workshop held at Castlemaine Secondary College, saw a very
varied and interesting range of ideas and plans being presented, showing
the broad scope of student voice, even just within this one region.

Term 2

The Castlemaine workshop was
attended by six schools, and attracted
students from over two hours away, who
were keen to get up bright and early to
brainstorm ways to make their school
a better place. There was an amazing
energy in the room, and, as an attending
VicSRC Executive member, the diversity of
voices, and the students’ ability to break
down an issue to the fundamental factors
blew me away.
I could deﬁnitely see the Student
Voice Workshops’ 2018 theme of
collaboration shining through, and
everyone’s willingness to share, learn
and accept new ideas was apparent
from the get-go. I sat on a table with
two students and two teachers, all from
diﬀerent schools, and while everyone’s
understanding of student voice was
diﬀerent, we were all excited to learn from
one another and take these new ideas
back to our schools.
The highlight of the day was
deﬁnitely everyone’s involvement with
the presentations. The audience wasn’t
shy about giving feedback or piping up: ‘I
want to do that at my school!’ We all had
a part to play in making sure everyone’s
plan was the best it could be.

Overall, the secondary Castlemaine
Student Voice Workshop was a great
success, and I can’t wait to see what action
has come out of the ideas generated when
we get together again in the second half
of the year.
A total of eight primary and secondary
student workshops, with teacher PD
sessions, were completed in Term 1, and a
further 12 will be held in Term 2.

BARWON: Colac
Primary:
Thursday 3 May: pm
Secondary:
Friday 4 May
Trinity College, Colac

And then ...

INNER MELBOURNE: Nth Melbourne
Primary:
Tuesday 15 May: am
Secondary:
Thursday 17 May
SECONDARY DAY SOLD OUT
Bastow Institute of Education Leadership, Nth Melbourne
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We’ll come back for more workshops
in Terms 3 and 4! We’ll check in, share
the actions that schools have taken, the
changes that schools have made and
provide new strategies and resources for
ongoing change. The workshop could be
at the same host school or an alternative
location.
Cohen Saunders
VicSRC Executive

Term 2 workshops
Spaces are limited and workshops will sell
out, so book now and plan for action!
Bookings are open for Term 2 Student
Voice Workshops*.
(This year we are creating extra
opportunities for collaboration with a second
series of workshops in Terms 3 and 4. )

WIMMERA SOUTH WEST: Horsham
Primary:
Thursday 19 April: pm
Secondary:
Friday 20 April
Horsham College, Horsham

BARWON: Geelong
Secondary:
Friday 11 May
Primary:
Monday 14 May: am
Sacred Heart College, Geelong

OUTER GIPPSLAND: Bairnsdale
Primary:
Thursday 24 May: pm
Secondary:
Friday 25 May
Bairnsdale Library, Bairnsdale
INNER GIPPSLAND: Leongatha
Primary:
Thursday 31 May: pm
Secondary:
Friday 1 June
Sth Gippsland Shire Council Chambers
& Memorial Hall, Leongatha
*

Please note that there are separate primary and
secondary workshops this year, so make sure you
book into the right one!

Connect 230:

VicSRC staff changes

VicSRC Communications Oﬃcer

N

ell MacColl joined the VicSRC team in January 2018 as
the Communications Oﬃcer. Originally from Brisbane,
Nell has a background in arts, advocacy and education with
a detour into publishing. She’s passionate about all forms of
media and the many avenues available in the digital age that
make it easier than ever before for student voices to be heard.
She is currently
studying a Masters
of
Information
Management
at
RMIT University and
inveigling her way
into the creative
and
advocacy
communities,
particularly
queer
and gender-centred
advocacy.
When
not
reading the endless
stream of news in her inbox or scheduling social media she is
an avid consumer of almost all forms of pop culture, cat cuddles
and anything she bakes in her cosy apartment.

VicSRC Student Voice Hub
Digital Project Oﬃcer

K

irsty Fromholtz joined the VicSRC team in 2018 as the
Digital Project Coordinator on the Student Voice Hub.
Kirsty holds a
Bachelor of Science
(Psychology),
and is currently
completing a Master
of
Information
Technology
at
the University of
Melbourne. She has
a particular interest
in Human Computer
Interaction and is
excited to utilise these
skills to facilitate the
development of the
Student Voice Hub.
Kirsty also has an extensive background in community
engagement through the arts and more recently has been
facilitating creative technology workshops with young people.
When she is not coding and creating, you’ll ﬁnd her
spending time doing general outdoorsy things like hiking,
climbing and camping.
April 2018

VicSRC Administration Assistant

D

avid Trevorrow became part of the VicSRC community
in 2016 as a VicSRC Executive member and is thrilled to
be back as an Administration Assistant helping behind the
scenes to support
the VicSRC’s amazing
work.
David brings a
fresh experience of
school and student
voice, having recently
graduated secondary
school where he was
heavily involved in
his school’s Student
Representative
Council and other
community groups.
He is incredibly passionate about student voice and strongly
believes that genuinely involving all students at all levels
improves the quality and relevance of teaching and learning,
improving student engagement and empowering young
Victorians.
Beyond the VicSRC, David is studying a Bachelor of Arts.
He is also secretary of his local archery club and a member of
the Oﬃce for the Victorian Information Commissioner’s Youth
Advisory Group. In his spare time, he loves music, movies and
a good book.

VicSRC Student Engagement
Coordinator

B

enita Bruce recently joined the VicSRC team in 2018 as
the Student Engagement Coordinator.
Benita has worked
in youth advocacy and
school engagement
for the past four years.
She is excited about
empowering young
people to create
meaningful change
in their schools and
wider communities.
Benita grew up in
rural NSW and so is
particularly passionate
about engaging with
students from regional
and rural areas.
Outside of the VicSRC, Benita can be found reading a
good book, shaping feminist communities and wishing she
could have a puppy in her apartment.
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Meet some VicSRC Executive
2017-18 Members
Angelique Corke-Cox
Hey everyone, my name is
Angelique and I am a bubbly and
happy person who is currently
studying Year 12 at Sunshine
College. Despite my fears and
doubts for joining the Executive, I
pushed myself to be a part of the
team to bring change for Victorian
students and let your voices be
heard! I want to be a part of a special
and positive move to bring change for the good!
Outside of the Executive, you can ﬁnd me photographing
almost anything! Not only do I have a strong passion for
students, I also adore photography! So let me know if you
want to be my model haha! Being in the Executive will
help me to voice other students’ opinions and their issues
in schools to beneﬁt Victoria. I am beyond excited to be in
the Executive this year, and I will strive to not let you down
Victoria! Looking forward to working with the rest of the
14 Executive Members throughout the 12 months!

William Wilson

Are you a VicSRC
Member School?
Membership discounts
Did you know that you can receive
discounted event prices if you
have a VicSRC Membership?
If you are not a member school
and would like to take advantage
of discounted ticket prices to
VicSRC events, simply select ‘VicSRC
Membership (Annual School
Membership)’ at the start of your
online registration. Or check about
membership on-line at:

www.vicsrc.org.au/get-involved/
school-membership

Why not take the opportunities
presented to us? You only regret
the opportunities you didn’t take.
My names Will and I’m a Year 12
currently studying at Gisborne
Secondary College (#Represent!).
My vision for the next year is not
only to have heaps of fun and make
lots of friends, but to make change!
Positive change over the next
positively amazing year. Can’t wait to continue working with
the other bubbly bright bunch of Executives. Peace out!

Mia Sherman
Hey everyone, I’m Mia. I’m in Year
11 at Melbourne Girls’ College. I am
so incredibly excited to spend this
twelve months on the Executive,
working to make sure every
Victorian student has a proper
voice.
My non-Executive related interests
include reading, cooking, listening
to odd music, animals and
creating regrettable outﬁts. I constantly try to look for
ways to challenge my world view, and to gain a better
understanding of the perspectives of the people around
me, as equality is exceedingly important to me. I hope
that in a year’s time the rest of the Executive and I can look
back and say we have helped make changes that we, and
all other students, are truly proud of.
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To sign up to the VicSRC
online e-newsletter ... visit:
www.vicsrc.org.au/joinin/mailinglist

The VicSRC receives funding support from the Victorian
Department of Education and Training
and Catholic Education Melbourne.
It is auspiced by and based at the
Youth Affairs Council of Victoria (YACVic).
It can be reached there on 03 9267 3744 or, for the cost of a
local call from outside Melbourne, on 1300 727 176;
or by email: eo@vicsrc.org.au
Connect 230:

News and Reviews
ACTIVATE Civics & Citizenship: Victoria

A FREE professional learning day proudly presented by VCAA and SEV

C

ome and join us for a whole
day Professional Learning Day
on the Victorian Curriculum: Civics
and Citizenship Levels 3-10.
The program will provide two program
streams: one for primary teachers and one
for secondary teachers. The day will include
a keynote speaker, presentations, workshops
and access to resources, all targeted to each
program stream.

The Professional Learning Day
will focus on strategies and ideas
on developing and implementing
the Victorian Curriculum: Civics and
Citizenship, developing and adapting units
of learning, introducing and managing
whole school events that activate student
civic participation, as well as examples of
best practice in the classroom. Information
on school council student representation
will also be available.

Cost:
No cost to participants
Location: University of Melbourne Graduate
House, 220 Leicester Street, Carlton
Date:
Monday 30th April; 8.45am-3.30pm
Number of participants: very limited;
please book early at:

http://bit.ly/2CcXuxD
Registration for this event will be managed by VCAA.
For further information please contact the SEV oﬃce
on 03 8327 8430 or projects@sev.asn.au

Journal of Educational Innovation, Partnership and Change

A

recent issue of this Journal (Vol 3 No 2; May 2017) focused on the
topic of ‘Embedding the Culture of Engagement’ and contains
several articles highly relevant to issues of student voice, agency and
participation. The Journal is regularly about student-adult partnerships.

There are Opinion Pieces (“Who
sets the agenda on student engagement?”),
Case Studies (“Capturing the student voice:
creating more eﬀective mechanisms for
listening”; “Using ﬂipped classrooms to place
sport students’ learning at centre stage”;
“Student and lecturer partnership: using visual

research to change and address a practice
problem”; “Student orientation: empowering
our students to be active participants
and to become partners in learning” etc),
Research Articles (“Co-creation of the
curriculum: Challenging the status-quo to
embed partnership”; “Students as producers

and active partners in enhancing equality
and diversity: Culturosity at Canterbury Christ
Church University” etc), Video Articles (“Cocreating by degrees - exploring experiences of
co-design” etc) and Technology Reviews.
While many of the articles are about
practices in higher education, these also
have much relevance to practices in primary
and secondary schools.
Articles are freely available at
http://bit.ly/1KIHnoG

2018 Australian Students as Partners Roundtable
Save the Date: Tuesday 2 October

O

ur 4th Annual Australian
Students as Partners
Roundtable event will be
hosted at The University of
Queensland in Brisbane.

We are pleased to announce
Catherine Bovill from The
University of Edinburgh will be
speaking, sharing and engaging
in our event this year!

More information will
be coming in May with
registration opening in
July.
Kelly Matthews
k.matthews1@uq.edu.au

Red Cross National Campaign:
Youth Governance and Volunteering

R

ed Cross is running a nationwide campaign
designed to improve youth governance and
volunteering.
We’re conducting a national survey and running focus
groups in April to start a nationwide conversation about how
to best empower young people to do good in their community
and for the causes they care about. It’s an opportunity to shape
the way young people in Australia are able to contribute, meet,
share ideas, create change and help others.
You can read about the campaign on the Red Cross
website: https://bit.ly/2GJczOy
We are running a national survey until April 21 here:
https://bit.ly/2E8Nx54
April 2018

We are running focus groups in every state and territory.
You can ﬁnd them on Facebook here: https://bit.ly/2qjwcBs
Young people are encouraged to register for speciﬁc focus
groups on Eventbrite here: https://bit.ly/2GIj3gn
We would be so grateful if you could promote the survey
and focus groups to your organisation and networks.
Feel free to contact me for any further info.
Ana Radovic
Youth Engagement and Development Oﬃcer
Australian Red Cross
aradovic@redcross.org.au
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Special Issue 1: Student Voice and School Leadership

P

resenting the Journal of Ethical Educational Leadership special
issue on Student Voice and School Leadership: 19 manuscripts
from professors, administrators, teachers, and students! The articles
come from all over the United States and several other countries. Marc
Brasof and Katherine Cumings Mansﬁeld, as co-editors, hope this
work can help shift the student voice conversation into the educational
leadership ﬁeld. Enjoy and let us know what you think! The issue is freely
available at: http://cojeel.org/?page_id=474 – or if you want a free
electronic bound copy of this entire issue, please email your request to:
edmyers1@me.com
TABLE OF CONTENTS
Introduction
Brasof, M. & Mansﬁeld, K.C. (2018). Student
voice and school leadership: Introduction.
“The recent events in Parkland, Florida
and subsequent student activism
illustrate that, not only can students
be a catalyst for change, but it is
important for adults to listen, value,
elevate, and respond to their voices.
Such public discourse is important
to understanding what happens in
our schools and conditions that foster
more ethical, responsive, and caring
communities.
“The events in Parkland are not isolated;
highly turbulent political, economic,
social, technological pressures are
aﬀecting schools and children across
the United States and abroad (Gross,
2014). We argue the importance of
adults to process these experiences
with, not for students—to refrain from
reproof and instead respect students
as human beings whom are growing
developmentally.
“School people are in the business of
growth. Perhaps, if we harken back to
our undergraduate textbooks of yore,
we will remember that students are
developing cognitively, physically,
ethically, and otherwise.
“And let us not forget that old concept,
scaﬀolding. You know, how adults
build on students’ prior experiences to
help them grow into healthy human
26

beings? Adults might not have all
the answers to our most pressing
problems, but even if we did, should
it not be our goal as educators to
build young people’s capacities to
be critically engaged citizens?”
Part 1: Theoretical Foundations of
Student Voice
Mansﬁeld, K.C., Welton, A., & Halx, M.
(2018). Listening to student voice: Toward
a more holistic approach to school
leadership.
Carl, N.M., Kuriloﬀ, P., Ravitch, S.M., &
Reichert, M. (2018). Democratizing
schools for improvement through youth
participatory action research.
Brasof, M. (2018). Using linkage theory to
address the student voice organizational
improvement paradox.
Part 2: Student Voice In Secondary
School Contexts
Volin, K.C. (2018). The challenges and
possibilities of including students in middle
school leadership: Building and sustaining
change.
Bron, J., Bovill, C., & Veugelers, W. (2018).
Distributed curriculum leadership: How
negotiation between student and teacher
improves the curriculum.
Hammonds, H.L. (2018). The role of
student voice in a qualitative study on
early college high school principals.
Salisbury, J., Spikes, D. & Graeber, A.
(2018). Bringing the voices of youth to the
table: A social justice youth development
approach.

March 2018

McNae, R. (2018). Sharing their wor[l]ds:
Appreciating students’ voices in strengthbased youth leadership development.
Part 3: Student Voice In Political And Policy
Contexts
Mattheis, A., Ardila, Y., & Levaton, S. (2018).
“We think diﬀerently”: Student representation
and voice at the Los Angeles uniﬁed school
district board of education.
Feldman, S. & Grant, M. (2018). Student
leadership for resistance: Participatory
democracy for responding to hate at the
school door.
Weiss, J.K. (2018). Involving the stakeholders
that matter most: Student voice in school
reform.
Schaeﬀer, E.J. (2018). What is the state of
student voice in Kentucky? A group of high
school students ﬁnds out.
Zuckerman, S.J., & McAtee, J.R. (2018).
Youth voice in a rural cradle-to-career
network.
Part 4: Identity Intersectionalities And
Student Voice
Colket, L., Snowden, E., Overton, L., &
Vandergrift, A. (2018). Facing racism in
public and private schools: Practitioner
inquiry as a tool for leaders working to
create a more positive racial climate in their
schools.
Dean, K., Danilchick, A., & Dean, J. (2018).
Swimming upstream: Student research
toward reframing conceptualization of
learning disability in an independent
school.
Sherif, V. (2018). Practices of youth leadership
development in rural high school context:
Findings from a qualitative secondary
analysis.
Fujimoto, M.O. & Fujimoto, E. O. (2018).
Leadership development in higher
education student aﬀairs: The relevance
of historical consciousness and identity in
eliciting student voice.
Kaufman, C. (2018). Empowered students
transforming colleges: Civic engagement as
an equity strategy.
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International Seminar 2018

THIRD INTERNATIONAL SEMINAR

Amplifying Student Voice
& Partnership
JUNE 26–28, 2018 | UNIVERSITY OF VERMONT

Who is invited?

T

he third International Seminar: Amplifying
Student Voice participants share a deep belief
that elevating the role of young people in their
learning and in the school redesign process itself is
essential to the future of education. To this end, they
are ardent advocates of student voice and partnership
in their respective and intersecting realms of youth
activism, research, policy, teacher preparation, educational
leadership, funding, and organizations working for
educational transformation.
see next page for more �

REGISTER NOW: tinyurl.com/IS2018
April 2018

Space is limited.
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ONE DAY CONFERENCE : NEW SOUTH WALES : 4 MAY 2018

Turn around challenging behaviours, absenteeism
Turn around challenging behaviours, absenteeism
and school refusal so all students succeed
and school refusal so all students succeed
ONE DAY CONFERENCE : NEW SOUTH WALES : 4 MAY 2018

OPENING ADDRESS
ADDRESS
TheOPENING
Importance
of Listening to Children
The Importance
of Listening to Children
and
Young People
and Young People
Andrew Johnson — NSW Advocate for Children and Young People
Andrew Johnson
will discuss
the importance
ofChildren
recognising
— NSW
Advocate for
andthat
Young People
children
and
young
people
are
experts
in
their
own
lives,
Andrew will discuss the importance of recognising that
and
of
translating
their
views
into
policy
and
practice.
children and young people are experts in their own lives,
and of translating their views into policy and practice.
KEYNOTE ADDRESS 1
KEYNOTE ADDRESS 1

Why Teachers Are Better than Doctors in
Why Teachers
Prolonging
LifeAre Better than Doctors in
Prolonging Life
Adjunct Clinical Associate Professor Bret Hart — Curtin
University Medical School, Chair Social Determinants
Adjunct Clinical Associate Professor Bret Hart — Curtin
of Health Alliance, Indep’t Board Director Puntukurnu
University Medical School, Chair Social Determinants
Aboriginal Medical Service, Deputy Chair WISA Wellbeing
of Health Alliance, Indep’t Board Director Puntukurnu
in Schools Australia
Aboriginal Medical Service, Deputy Chair WISA Wellbeing
Bret
will share
the evidence of the influence of education
in Schools
Australia
on
and the
longevity
andof
discuss
why thisofiseducation
not widely
Brethealth
will share
evidence
the influence
recognised,
why
school dropout
is not
given
attention
on health and
longevity
and discuss
why
thisthe
is not
widely it
deserves
as why
a public
health
emergency
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SKILLS WORKSHOPS

3 School Refusal - Promotion, Prevention
and Intervention
Karen Burt — Network Facilitator\Psychologist,
Department of Education
Gurdive Webster — School Link Co-ordinator,
South Eastern Sydney Local Health District
Joanne Homsi — Education and Wellbeing Consultant
This interactive workshop will provide participants with an
overview of how to address school refusing behaviours and
support children and young people experiencing mental
health difficulties. The session will unpack the educational
and wellbeing concerns that school avoidance can have
on students, staff and families. There will be a panellist
discussion to explore case studies of school refusal, and
how schools can be better equipped to manage complex
cases as well as transitioning students back into the school
community. The session will also explore the NSW SchoolRefusal-Kit Every School Day Counts and the presenters
will show case strategies that enhance early detection,
prevention and promotion of school refusing behaviour.

4 Strategies for Working with Students and
Families who have Experienced Trauma,
Especially Those from Refugee Backgrounds
Rachelle Coe and Shaun Nemorin — School Support Team
NSW Service for the Treatment and Rehabilitation of
Torture and Trauma Survivors STARTTS

5 Teacher Wellbeing in a Challenging
Environment - Develop Skills to Better
Manage and Understand Your Stress Levels.
Jo Dwyer — NSW State Manager WISA Wellbeing in Schools
Australia
Being a teacher is an emotionally demanding role and there
are many challenges that teachers deal with on a daily basis.
This interactive workshop will look at tools and strategies
that can assist teachers to understand the causes of stress,
and ways to alleviate and reduce stress in order to create a
more positive, supportive workplace that can benefit both
teachers and students. The importance of setting boundaries
and how this can make us more compassionate will also
be explored.

6 School Based Prevention and Early
Intervention in Mental Health and Wellbeing
Linsey Hart — WISA Wellbeing in Schools Australia
With mental health difficulties affecting one in five students
in Australia, it becomes critically important to keep all
students engaged in school by implementing a whole of
school approach to mental health and wellbeing promotion,
prevention and early intervention. This workshop will help
schools understand the critical importance of a whole
of school approach and where to access training
and resources.

This workshop puts a framework of understanding around
working with students from refugee backgrounds. It focuses
on how to identify trauma, classroom strategies to facilitate
the recovery process and using a whole school approach to
supporting children and families from refugee or refugee
like backgrounds.

WHO

School Leaders, School Counsellors
and Wellbeing Coordinators, Teachers,
Educational Support Staff, Parents/Carers

WHEN

Friday 4th May 2018
Registrations from 8am
Conference start time 8.45

WHERE

Hornsby RSL 4 High St Hornsby
*Free car parking. Train 2 minute walk to venue.

REGISTER NOW HERE

WISAWELLBEING.COM.AU
April 2018

COST

$295 Single Registration - Excluding GST
$540 School Team of 2 - Excluding GST
$990 School Team of 4 - Excluding GST
Price also includes conference resource
pack and refreshments upon arrival,
morning tea and lunch.

OR to register manually contact Linsey Hart
0421 343 137 or email linsey_hart@bigpond.com

A WISA WELLBEING IN SCHOOLS AUSTRALIA ENDORSED EVENT

WISA ABN 61 605 477 987
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Connect Publications: Order Form
Tax Invoice: ABN: 98 174 663 341
To:
Connect, 12 Brooke Street, Northcote

VIC 3070 Australia

e-mail: r.holdsworth@unimelb.edu.au

Full Catalogue in
Connect #217

Connect On-Line Subscription (all 6 issues annually e-mailed to you FREE):
Simply supply your e-mail address (below or by e-mail) and name and phone number (in case of bounces).
There is no cost; however donations to support Connect’s work are appreciated and acknowledged.

❐

I enclose a donation to support the work of Connect.

or:

❐

I am already a subscriber to Connect.

Connect Publications:
... copies
... copies
... copies
... copies
... copies

normal price

Student Action Teams
Reaching High (with DVD) §
Reaching High (without DVD)
Switched On to Learning (maximum of 10 copies per order)
Democracy Starts Here

Publications available from Connect:
... copies
... copies
... copies
... copies
... copies
... copies

A: Donation to Connect:

Foxﬁre 25 Years
Sometimes a Shining Moment (1 available) §
A Foxﬁre Christmas (1 available) §
Foxﬁre 9 (1 available) §
Students and Work (maximum of 10 copies per order)
SRC Pamphlets Set (2 sets available) §

$30
$30
$20
$6
$6
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$20
$20
$20
$10
$6
$6

$...........

Connect subscriber price

$25*
$25*
$15*
$ 5*
$ 5*

$ .............
$ .............
$ .............
$ .............
$ .............

Connect subscriber price

$10*
$10*
$10*
$ 5*
$ 5*
$ 5*

$ ............
$ ............
$ ............
$ ............
$ ............
$ ............

(§ check availability before ordering; * discounted rate for subscribers to Connect)
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$...........
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(Postage:

$...........)

Outside Australia add $5 per copy of publications

Payment and Mailing:
I enclose a cheque /money-order/oﬃcial order for:

A + B: Total Payment:

$ ..........

(make cheques payable to Connect; payment in Australian dollars please; contact Connect by e-mail to make arrangement to pay by EFT on invoice)

Mailing details: send to:
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Organisation (school etc):
Mailing Address:
(Town/Suburb:)
(State & Postcode:)

Country:
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Clearinghouse
Contribute to Connect
Anyone may submit an original article to be considered for publication in Connect provided he or she owns
the copyright to the work being submitted or is authorised by the copyright owner or owners to submit
the article. Authors are the initial owners of the copyrights to their works, but by successfully submitting the
article to Connect, transfer such ownership of the published article to Connect on the understanding that
any royalties or other income from that article will be used to maintain publication of Connect.

ASPRINworld:

the Connect website!
www.asprinworld.com/connect
Connect has a website at ASPRINworld. The Connect
section of the website is slowly growing, with information about
subscribing, index of recent back issue contents (hyperlinked
to PDFs) and summaries of and order information for Student
Councils and Beyond, Student Action Teams, Reaching High
and Switched On to Learning.

Connect is also archived
and available electronically:

research.acer.edu.au/connect
All issues of Connect are archived through the ACER
Research Repository: ACEReSearch. Connect issues
from #1 to the current issue are available for free download,
and recent issues can be searched by key terms. See the
ASPRINworld site for index details of recent issues, then link
to and download the whole issue you are interested in.

www.informit.com.au

In addition, current and recent issues of Connect are now
available on-line to libraries and others who subscribe to
RMIT’s Informit site – a site that contains databases of
many Australian publications. You can access whole issues
of Connect as well as individual articles. Costs apply, either
by a library subscription to Informit’s databases, or through
individual payments per view for articles.
Articles from Connect are also
discoverable through EBSCOhost
research databases.

www.asprinworld.com/connect
&

research.acer.edu.au/connect
April 2018

Local and International
Publications Received
Connect receives many publications directly or indirectly relevant
to youth and student participation. We can’t lend or sell these,
but if you want to look at or use them, contact us and we’ll work
something out.

Australian:
Crunching the number: Exploring the use and usefulness of the Australian
Tertiary Admission Rank (ATAR) (Sarah Pilcher and Kate Torii; Mitchell
Paper No 01/2018) March 2018
Kids in Action: Project Summaries (Kids in Action Network, International
Collaboration for Participatory Health Research: www.icphr.org)
March 2018
Research Developments (ACER, Camberwell, Vic) April 2018
Student Voice Primary/Secondary Workshops 2018 (VicSRC, Melbourne, Vic)
Workbooks, 2018
Student Voice Statement: for Catholic Schools (Catholic Education
Melbourne, Vic) April 2018

International:
JEEL: Journal of Ethical Educational Leadership: Special Issue 1: Student
Voice and School Leadership (www.cojeel.org) March 2018
Listening, Learning and Relationships: An Investigation of How Principals
Facilitate Student Voice (Michele M Reaume; Ontario Institute for Studies
in Education, University of Toronto, Canada) 2017
State of Our Schools: Examining Oregon’s high schools through students’
eyes (Oregon Student Voice/DHM Research/Chalkboard Project, Oregon,
USA: www.oregonstudentvoice.org) Winter 2018
The Transformative Potential of Student Voice: Confronting the Power
Issues (Paper at Student Consultation, Community and Democratic
Tradition, University of Exeter, England) September 2002
UP for Learning (Vermont, USA) Winter 2018
Young People’s Participation in Decision Making in Scotland: Attitudes and
Perceptions (Scottish Government, Edinburgh, Scotland; www.gov.scot)
Social Research Series: February 2018

Donate to support Connect

&

Connect now has no income except donations and
sales of literature (previous page). By supporting
Connect with donations, you keep us going. Even
though we are now solely on-line, there are still
costs associated with publication. To make a
donation to the work of Connect, use the form in
this issue or contact us for bank account details in
order to make an electronic transfer of funds.
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38+ years ...
1979 to 2018 ...

www.asprinworld.com/connect

Connect On-Line!

A

Free subscription
and materials
Catalogue:
see page 32

ll issues of Connect from 1979 to the present (that’s now
over 38 years!) are freely available on-line! Thanks to
the Australian Council for Educational Research (ACER), all
the issues of Connect have been scanned or up-loaded into
the ACER’s Research Repository: ACEReSearch.
You can ﬁnd these issues of Connect at:

http://research.acer.edu.au/connect
The left-hand menu provides a pull-down menu for you to select the
issue number > browse; the front cover of the issue is displayed, and you
can simply click on the link in the main body of the page to download a
PDF of the issue. Recent issues are also searchable by key words.
Connect has a commitment to the sharing of ideas, stories, approaches
and resources about active student participation. We are totally
supported by donations - see page 33!

Let us know
There may be some gaps or improvements necessary. As you use this
resource, let us know what you ﬁnd. (If an issue of Connect seems to be
missing, check the issues either side, as double issues show up only as one
issue number.) If you have any ideas for improving this resource, please
let us know.

Most importantly, please USE this resource.

All copies of Connect are
available on-line ... for free!

http://research.acer.edu.au/connect
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